1.  Student with Competence Problem

Background for Role Play: 

During the evaluation at the end of the first year, faculty identified a student as having competence problems in the following domains: professionalism (accountability), self-assessment, and interpersonal relationships. Concerns were identified in practicum, classroom settings, the doctoral advising relationship, and peer interactions.   

The remediation plan, signed off on by all parties at the end of the first year, included the requirement to read a book on time management and develop a plan for meeting professional responsibilities in timely manner, two reviews of the literature, one on professionalism, the other on self assessment, and interviews/survey of peers to identify specific interpersonal deficits that they found problematic in group supervision and develop plan with advisor to address the interpersonal concerns

The remediation plan was set up to run the full year with a formative written evaluation midway through the second year and a summative evaluation at the end of year two, each to include input from the trainee, the supervisor at the practicum site, the practicum instructor, the doctoral advisor, and cohort peers.  

The midyear formative evaluation revealed ongoing problems in all three competency domains. Notable was a pattern of the trainee’s denial of any competency problems, blaming others, and defensiveness about being on a remediation plan.  

Focus of Difficult Conversation in Meeting with Student on Remediation: 

Training Director meets with the trainee.  The challenge is to communicate that the remediation plan is not progressing adequately, program continuation is in jeopardy and dismissal is the likely outcome of an unsuccessful remediation.

Preparation for Role Play:

As the Training Director, how will you prepare yourself to be effective in this meeting?

What do you hope to accomplish/what are your desired outcomes?

What policies and procedures do you have that provide guidance for you about your options and how to proceed?

With whom will you communicate prior to meeting with the student?

Who will be present at the meeting?

Questions after Role Play:  

How do you evaluate the effectiveness of this meeting?

How will you document the meeting? 

How and with whom will you communicate about the outcomes of the meeting?

What are your next steps? 

2.  Peers of the Student with Competence Problems

Background for Role Play: 

Students have been rumbling about their peer described above and how disruptive she is to their learning process.  At the time you implemented the remediation plan and since then, there has been no communication with other students about this faculty decision.

A faculty member recently observed eye rolls, other nonverbal behavior and side comments by peers when the student on remediation spoke in class.  This faculty member brought her concerns to the next faculty meeting.  Other faculty were also concerned about cohort responses to their peer and agreed that it is an unhealthy situation that needs to be addressed.  Faculty agree that the Training Director will meet with the students.

Focus of Difficult Conversation during Meeting with Student Peers: 

Training Director meets with other students about faculty observations and concerns about their behavior.  The challenge is to communicate clear competency standards including expectations the program has for student behavior when they have a peer who is not meeting minimum professional standards and similarly the professions’ expectations and ethical standards related to colleagues who are not meeting professional standards while at the same time respecting the privacy of the student on remediation (e.g., FERPA).

Preparation for Role Play: 

What information (e.g., ethics codes, program policies, training/role plays on difficult conversations) is important to cover during your meeting with the other students? What currently exists in your curriculum that educates students about trainee responsibilities to self and peers who are experiencing competence problems? What policies are in place guiding student behavior when they are concerned about a peer’s competence? Do you talk to the student on the remediation prior to talking to other students?  If so what is the focus of this conversation?

Questions after Role Play: 

How will you evaluate the effectiveness of this meeting?  

How will you document this meeting? 

How and with whom will you communicate about the outcomes of the meeting?

What are your next steps?  

What would you do differently if you decided to include the student on remediation in this meeting with other students?  

What would you do differently if you decided to meet with all students in the program instead of just the second year student cohort?  

3.  Conflict Among Faculty Members

Background for Role Play

One faculty member who has a close working relationship with the student on remediation appears to be undermining the remediation plan.  For instance, he has told the student on remediation that she is doing a great job, she has nothing to worry about, and she will soon be off remediation. As Training Director you learn about this because the student on remediation comes to your office all excited about being back in good standing with the program. 

When you check this out with the faculty member, he says he focuses on her strengths like a good counseling psychologist. He acknowledges that he may be soft peddling the tougher feedback because he fears she is a bit fragile, she just needs time to develop and that she will have a better chance of improving if she receives lots of support. You point out the problems this might create in getting the student to address the seriousness of the competence problems that have been identified. He softly confronts you about whether you want her to succeed or not.  Towards the end of our conversation, the faculty member admits that he is deviating from the remediation plans, yet he is also concerned about whether there is adequate support for the student provided in the remediation plan and requests a discussion about these issues at the next faculty meeting. 

Focus of Difficult Conversation during Faculty Meeting:  At the next faculty meeting, the Training Director starts the discussion about this student and her remediation plan. The challenge is to manage the diversity of faculty positions that surface during the discussion of this student, and help the faculty to develop a unified front in handling this remediation as well as other evaluations about professional competence.  

Preparation for Role Play:   

What has been the tenor of your faculty around working as a group when dealing with students with competence problems? 

As training director what have you done to prepare your faculty for working with competence problems (e.g., addressing the potential for splitting among faculty, agreeing that all will support faculty decisions)? 

How do you prepare for the potential that support for the remediation plan is decreasing among faculty?  

How do you use your local and national policies to help you? 

How do you use your knowledge of the literature on competence problems to help you?  

Questions after Role Play:  

How will you evaluate the effectiveness of this meeting?

How will you document the meeting? 

How and with whom will you communicate about the outcomes of the meeting?

Do you meet with any faculty individually?  If so what do you cover in this conversation? 

Do you meet with the student to reiterate the remediation plan and clarify any confusion she is experiencing?   

What are your next steps?

